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Introduction   
This document provides a framework for the creation of a happy, secure and orderly 
environment in which the children can learn and develop as caring and responsible 
people. It is written for the benefit of all members of the school community and is based 
on the cooperative core principles of our school values. Staff and governors strive to 
develop an ethos that will encourage good behaviour in our school. Through our 
behaviour policy we aim to help children to develop the values and principles that will 
guide them through the difficult decisions of life and enable them to make a full and 
positive contribution to society. Every member of our school community is valued and 
respected. We aim to treat each person fairly and well and to create a caring 
community, whose values are built on mutual trust and respect for all. The school 
expects every member of the school community to behave in a considerate way towards 
others, regardless of our individual differences. Our behaviour policy is designed to 
support ways in which all members of the school can live and work together in a 
supportive way. It is written with reference to the ‘Behaviour in Schools’ advice 2022’ 
and with our ‘Values’ being at the heart of expectations and vision.   
   

Aims of School Behaviour Curriculum    
We have high expectations of behaviour at Pinewood and foster 
a mutual respect between pupils and between all staff and 
pupils. We know that every child has the right to learn and no 
child has the right to disrupt the learning of others.  Our ‘Values’ 
are embedded throughout school and underpin our practice; 
 

Honesty, Self-Belief, Kindness, Respect, Curiosity, 
Independence, Resilience and Responsibility. (Appendix 3) 
 

We aim to:   
• Create a secure caring and well-ordered environment for the whole school 

community   
• Take responsibility for their own actions and by doing so develop self-regulation and 

self-discipline   
• Raise self-esteem and promote positive behaviour by valuing effort and recognising 

success   
• Ensure that everyone in school follows and understands the principles of the policy   
• Ensure that rules, rewards and consequences are implemented fairly and 

consistently   
• Work in partnership with parents/carers to promote the behaviour policy   
   
Our aims for behaviour are that all children will:  
• Be tolerant and understanding with consideration for the rights, views and property 

of others.   
• Develop a responsible and co-operative attitude towards learning and others.  
• Achieve their potential in terms of self- esteem and academic achievement.   
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We Encourage Good Behaviour by:  
• Explaining and modelling behaviour we wish to see   
• Ensuring all children are praised for behaving well   
• Recognising and highlighting good behaviour as it occurs   
• Supporting children to be responsible for their own behaviour   
• Recording and celebrating individuals and groups of children for behaving well   

• Letting parents/carers know about their child’s good behaviour   
• Teaching children what good behaviour looks like   
• By prioritising relationships throughout school   
• Making learning irresistible and ensuring our school environment promotes excellent 

behaviour   
• Providing an environment which engages children during lunchtime and playtime   
• Making instructions clear   
• Managing transition well at different stages  
• Promote emotional literacy through Relationship Education and PSHE   

  

Our Expectations are set out through our ‘Code of conduct’. These behaviours are 
expected in our learning, the classroom, the playground during playtimes and 
lunchtimes and in the wider community when representing our school on visits. 
 

Our code of conduct is:   
• We have high expectations for our behaviour 
• We do as we are asked the first time 
• We help each other and are co-operative 
• We are polite and well mannered 
• We are kind and respectful 
• We look after our classroom and school   
• We care for our environment and living things 
 

(Appendix 3) 
     

Bullying:   
Children will know:   

• That bullying is rated as ‘Zero Tolerance’ in and out of school   
• This type of behaviour is totally unacceptable   
• If they feel they are being bullied the action they need to take   
• The staff in school know procedures to address concerns   
• What bullying means and looks like   
• Internet Safety Cyber bullying is taken very seriously within school. Any issues or 

concerns will be dealt with in line with our Internet Safety Policy   
• Racist, sexist or homophobic remarks are not acceptable (these are recorded 

separately and reported to Governors)   
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Good behaviour is recognised through rewards and privileges. These include:  
• Non-verbal praise Smiles, applause, thumbs up  
• Verbal Praise - comments refer specifically to the behaviour that is being praised. 

Beware of stereotyping praise with reference to gender   
• stickers  
• Dojo points  
• Tickets for whole school recognition 
• Golden Star of the week 
• Pinewood Values person of the week 
• certificates 
• notes sent home 
• class mascot 
• electronic messages to parents/carers  
• special responsibilities, privileges, additional activities or time  
• Special head teacher stickers and visits to her office  
• Occasional privileges, e.g. Special service that celebrates good behaviour, extra 

playtime  
   

Procedures   
For ensuring involvement of all members of school community:  
• Regular meetings in order to develop and monitor behaviour policy   
• Regular meetings with staff to review behaviour issues   
• Frank and open debate about behaviour at governor meetings   
• Continue to develop good partnerships with parents/carers   
• Regular informal contact with teachers   
• Information for new parents/carers, which includes the school’s behaviour and home 

school agreement policy and explains parents’/carers role   

• Open door policy   
• Consultation with parents/carers   
• Devising individual programmes where appropriate   
• Training for staff on challenging behaviour   
• Using formal disciplinary procedures e.g. exclusions (in exceptional cases)   
• Rapid and stringent response to incidents of bullying, racial, sexual harassment or 

disability   
   

Tailoring our Behaviour Management to the needs of individuals   
We recognise at Pinewood that sometimes it is necessary to tailor our response of 
dealing with certain behaviours around particular needs of the child and family. We 
recognise the need therefore to set up provision and behaviour management strategies 
on an individual basis in order to meet the needs of all children. We are an emotionally 
intelligent school and will endeavour to go the extra mile to meet the needs of our 
children and families. We take a graduated response to behaviour management.   
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Implementation of the Restorative Approach.   
We recognise that all children are unique individuals and therefore we are flexible in 
the manner in which we address any incidences of negative behaviour. The stages of 
the Restorative Approach underpin our method in dealing with challenging behaviour, 
but we are conscious that we adapt our approach to ensure it is suitable for the pupil’s 
age and level of understanding.   
  
When working with pupils in the Early Years Foundation Stage our focus is on the 
initial stages of the Restorative Approach. Staff working with these pupils focus on 
helping them to grasp the concepts of feelings and how they are caused. Modelling, 
small group work, peer support and visual resources such as photographs are all used 
to support the pupils’ understanding and development of empathy. This approach is 
also adapted for other pupils throughout the school.   
  
Pupils with low levels of emotional maturity or with Special Educational Needs can 
require support in recognising how their actions have affected others or how they feel 
about an incident. Pupils are supported in developing their understanding of the 
Restorative Approach using tailored resources, lessons and at their own pace.   
  
Children identified as having significant social, emotional or mental health needs may 
require an alternative approach, which will be discussed and decided upon by the team 
around the child on an individual basis. Staff use their discretion and knowledge of the 
pupils involved to determine how best to implement this approach and who to involve.   
  

(Appendix 3) 
 

Roles and Responsibilities   
The role or responsibility for dealing with behaviour in the school; it is a shared 
responsibility. The relationship-based approach applies to all relationships within the 
school community.   
All stakeholders at Pinewood have a responsibility to:   

• Read this policy   

• Understand it   

• Ensure practice is in line with it   

• Be proactive in implementing it   

• Seek advice from SLT if unsure   

All staff (teachers, teaching assistants, midday staff and support staff)   

• Use positive language and descriptive praise   

• Model desirable behaviours at all times   

• Use the language of ‘choice’ and ‘values’ when managing poor behaviour   

• Take responsibility for dealing with any poor behaviour witnessed   

• Support the children, with their learning and self-management of their behaviour   
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• Teach the children how to manage their behaviour through positive language, 
signs and symbols at all times   

• Involve children in determining rules, rewards and consequences   

• Complete incident/accident reports as necessary and as shown in guidelines.   

• Support children and parents/carers with understanding the school’s approach to 
managing behaviour   

• Liaise with the class teacher over incidents/success   

• Maintain records on CPOMS incidents or improvements, to monitor progress and to 
establish patterns.   

• Review personal and whole school strategies regularly and adapt if not working   
• Develop positive relationships with all parents/carers through conversations to 

support pupil’s behaviour both in school and at home   

• Be familiar with and follow the school’s policy and guidance with regard to 
physical intervention   

• Refer to and implement whole school rules and routines consistently   

• Remain calm and avoid the use of emotive responses to poor behaviour  
• Encourage other adults in and around school to follow these   
   

Head Teacher   
As all staff responsibilities above and:  
• Have ultimate responsibility for the behaviour management strategies adopted 

across the school   

• Monitor and review the impact of the positive behaviour policy with the SLT 
through the SEF; and to prioritise positive behaviour management where necessary 
through the School Improvement Plan.   

• Delegate responsibilities as appropriate in relation to positive behaviour 
management and the day-to-day implementation of this policy through the 
identified roles and responsibilities within the policy   

• Work with the SLT to regularly review the policy and practice across the school   

• Make strategic decisions with the SLT regarding specific behaviour management 
issues related to whole school practice or individual pupils   

• Make ultimate decisions about consequences for behaviour resulting in fixed term 
or permanent exclusions.   

SENCO   
As all staff responsibilities above and…   
• Regularly review policy and practice   

• Advise the SLT on impact of this policy   

• To refer and ask for advice from external agencies if needed. Children with serious 
or repeated behaviour difficulties may need to have an individual behaviour plan 
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in accordance with the Special Needs Code of Practice and or the use of an ‘ABC 
form’ to map frequency and triggers. We may ask for an assessment from our 
Educational Psychologist or, with agreement from parents or carers, refer to 
CAMHS (Child and adolescent Mental Health Service) through our school nurse   

• Arrange and lead meetings with parents/carers and multi-agency teams to 
understand, support and resolve behavioural difficulties    

• Support staff to manage behaviour effectively through continuing professional 
development and specific skills needed for a more sensitive and differentiated 
approach   

• Advise and support staff on general and specific effective behaviour strategies for 
class/individual pupils   

• Lead the development of Behaviour Management Plans; monitor and review these 
at least annually with key staff   

• Monitor and review Behaviour Logs compiled by staff   

• Lead the development of Individual Handling Plans; monitor and review these at 
least annually with key staff   

• Monitor and review Incident Logs and Physical Intervention records compiled by 
staff   

• In a minority of cases carry out risk assessments with key staff and parents/carers 
with regard to physical intervention planning   

   
Teachers   
As all staff responsibilities above and…   
• Through quality teaching and learning in the classroom- ensure appropriate 

differentiation   

• Provide a positive classroom climate- ensure that children feel emotionally and 
physically safe; clear routines, clear expectations, clear rewards and consequences.   

• Develop and maintain a positive classroom environment   

• Monitor behaviour in lessons and adapt approaches to ensure success for the pupils  

• Make observations and contribute to compiling pupil profiles    

• Ensure that pupils manage their behaviour positively during the school trips and 
when off site   

• Strategic use of teaching assistants and other resources, to support learning and 
behaviour   

• Participate in group solution focussed sessions to support colleagues in developing 
individual pupil’s behaviour management plans   

• Actively engage with goal planning and implementation of strategies for 
specifically identified pupils with challenging behaviour   

• Take ownership for meeting the needs of special needs children in the class 
through a graduated response. 
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• Implement Individual Pupils Behaviour Management Plans and review with 
SENCO   

   
Teaching Assistants   
As all staff responsibilities above and…   
• Support teacher with teaching and behaviour management at all times.   

   

Midday Supervisor/Support Staff   
As all staff responsibilities above and…   

• Communicate positive as well as negative comments about an individual’s 
behaviour to key staff/class teacher   

• Adopt key staff’s strategies and techniques to provide a consistent approach   

• Report concerns using appropriate procedures; CPOMS  

Governors   

• Approve the school’s policy   

• Support the school with its implementation   
• Regularly monitor head teacher’s reports on behaviour incidents and fixed term 

exclusions.   

Parents/Carers   

• Support the school’s approach to behaviour management in line with this policy   

• Encourage children to be respectful to school staff at all times and to act as a role 
model in front of children in communication with school staff  

• Discuss the code of conduct and home school agreement with their children and to 
support them   

• Support their child in learning to manage his/her own behaviour   

• Take opportunities provided by the school to further develop their own 
understanding and implementation of effective behaviour management   

• Inform the school as soon as possible if something has occurred at home which may 
affect a child at school   

• Respond to the school’s concerns about their children; respond to phone calls and 

letters and to treat all staff with respect in order to support their children’s 

behaviour and learning   

• Support the actions of the school if reasonable consequences have been used to 
discipline a child   

• Come and see us if there is a problem – no matter how big or small   
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Our Behaviour System   
Pinewood Infant School is adopting a restorative approach to managing behaviour. This 
approach relies on positive relationships and a willingness for all members of our school 
to talk through problems that may arise.   

  
Inappropriate Behaviour in School:  
Children will not:   

• Prevent other children from learning/playing   
• Behave in a way that puts themselves or others at physical risk   
• Hurt or use intimidating behaviours e.g. threaten others, spitting, swearing   
• Call people names (including racial, sexist)   
• Use behaviour that is dishonest e.g. Steal, tell lies   
• Refuse to follow instructions   
• Damage other peoples’ work or property   
   

Consequences/Consequences   
Behaviour is excellent at Pinewood and we rarely have a need to enforce consequences 
but we are clear about the systems we follow if poor behaviour exists. We always give 
children a reminder first if they are heading towards a consequence for their actions.   
This will include:   
• Encouraging children to take responsibility for their actions.   
• Stating clearly what is right and wrong.   
• Explaining what is acceptable and unacceptable behaviour.   
• Providing a clear, consistent structure for behaviour management throughout the 

school.   
  
If a child continues the behaviour we give a warning the child is informed of which 
rule they are compromising. If this continues a consequence is put in place.   
The child is encouraged to think about their behaviour. The child will be asked to 
discuss their actions with an appropriate adult and agree a consequence. 
 
Consequence suggestions include: 
• Reflection time 
• Moved away in the classroom to a quieter space 
• Restorative conversation 
• Seek SLT support 
 
The class teacher will discuss behaviour with the child’s parent/carer at end of school 
day or as soon as possible.  
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The Restorative Approach and use of consequences   
When using consequences at Pinewood, the child/children should always be involved 
in a Restorative conversation (see appendix 3) and take an active part in deciding any 
consequences, ensuring they are constructive and allow the child to learn from what 
has happened, as opposed to a consequence being imposed and the child seeing 
themselves as the victim of punishment.   
  
We aim to help the children look at the harm they have caused to others and see that 
their consequence is a way of putting things right with the person who has been hurt, 
as well as with the school community, which expects a high standard of good 
behaviour.   
  
Some children with social, emotional or mental health difficulties require time to calm 
down and this is an important part of developing a child's self-management skills. This 
can be offered to children before an incident is dealt with at the discretion of the adult 
linked to the need of the child. This is not a punishment but a time to calm emotions 
before discussing the event. Some pupils may require support or specialised resources 
to enable this, e.g. visiting a calming space, a walk outside, access to a busy box.  
  

Where there is repeated concerning behaviour, the following will apply:   

Where there is repeated concerning behaviour e.g. significant incident or repeated 
behaviours) the following will apply: (see also Appendix 4).   

1. Behaviour logs will be completed on CPOMs  
2. Informal contact with the parents/carer by the class teacher.   
3. Involvement of the Head Teacher and or Deputy.   
4. Formal contact with parents.   
5. Individual Behaviour Plan drawn up.   
6. Involvement of outside agencies/ support.   
7. Internal exclusion.   
8. Exclusion – temporary/permanent as set down by NCC guidelines if the incident is 

serious.   

Lunchtimes and Playtimes   
The same behaviour system will be in place at lunchtimes and playtimes. Our midday 
supervisors will apply the same rules, rewards and consequences.    

Identified children who find unstructured times challenging may be offered the 
opportunity to go on the library bus or alternative area/ resources at playtime.    

An identified area will also be made available each day during lunchtime (in each Key 
Stage) for children that may need to bring themselves inside for a quiet space to calm. 
This will be supervised by a member of staff.   

Children who find the busyness of the playground challenging will be offered the 
alternative of going on the school bus daily. Children can opt to stay inside and 
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choose an activity such as colouring, reading Lego. This is not a consequence but a 
choice.    
Stopping Inappropriate Behaviour   
At Pinewood, we do everything possible to work with children 
to promote positive behaviour. Positive reinforcement is more 
effective than issuing a consequence. At our school we 
understand that;   

1. Behaviour is a form of communication of an unmet need. 
Therefore, to change behaviour, we must respond to the 
unmet need.   

2. Children’s behaviour cannot be fully understood in isolation, without considering 
their individual influences.   

3. Relationship-based, restorative approaches offer an evidence-based alternative to 
zero-tolerance behaviour management systems.   

  

Continued Inappropriate Behaviour (see Appendix 1,2,3 and 4)  
Children’s behaviour is monitored through the use of a recording incidents on CPOMs, 
ABC charts and Positive Behaviour Plans.    

On occasions, additional or individual measures may need to be implemented in order 
to address a range of needs. Members of staff will work with parents/carers and external 
agencies to develop a plan that is appropriate.    

Repeated incidents of inappropriate behaviour or a significant incident will be discussed 
with parents/carers and either the relevant Head teacher, Deputy Head teacher. In these 
instances, children may be placed on an ‘Positive Behaviour Plan’ this will be regularly 
reviewed and updated with parents. During this period of monitoring, children may 
also have nurture sessions or other interventions, individual reward systems, a Boxall 
Profile may be completed, and external agencies may be requested for support.    

If the child shows risk of flight or violent outbursts, they will have an Individual Risk 
Assessment; these will be shared with all staff at the school. Individual Behaviour 
Plans for individual pupils, will be written in collaboration with parents/ carers, the 
child themselves (if appropriate), school practitioners, school SENCO and outside 
agencies may be sought for advice e.g. School Special Services, GAP.  For school trips, 
reasonable adjustments may have to be made to ensure that a child’s behaviour will 
not prevent others from being safe and having a good time. In these instances, a child’s 
parents/carers will be informed of the measures being put into place.   
  

Use of Reasonable Force   

What is the Use of Reasonable Force?   
This describes the appropriateness of the physical intervention which must always be 
related to age, maturity, sex, understanding and capacity of the individual.   
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Appropriateness will also be dependent on the risk factors associated with the 
individual, the staff and other individuals in the vicinity.   

• The term ‘reasonable force’ covers a broad range of actions used by most teachers 
at some point in their career that involve a degree of physical contact with pupils.   

• Force is usually used either to control or to restrain. This can range from guiding a 
pupil to safety by the arm through to more extreme circumstances such as breaking 
up a fight or where a pupil needs to be restrained to prevent violence or injury.   

• ‘Reasonable in the circumstances’ means using no more force than is needed.   
• As mentioned above, schools generally use force to control pupils and to restrain 

them. Control means either passive physical contact, such as standing between 
pupils or blocking a pupils’ path, or active physical contact, such as leading a pupil 
by the arm out of a classroom.   

• Restraint means to hold back physically or to bring a pupil under control. It is 
typically used in more extreme circumstances, for example when two pupils are 
fighting and refuse to separate without physical intervention.   

• School staff should always try to avoid acting in a way that might cause injury, but 
in extreme cases it may not always be possible to avoid injuring the pupil.   

   
Designated staff have attended CRB Intervention training and are therefore equipped to 
deal appropriately with a situation where a child may present a danger to themselves, 
others or property.   

To fulfil our duty of care to prevent harm, CRB Intervention may happen as a last resort, 
under Section 93 of the Education and Inspections Act 2006, in any of the following 
exceptional circumstances, where reasonable, and where all other options have been 
exhausted:   

• Committing any offence (or, for a pupil under the age of criminal responsibility, 
what would be an offence for an older pupil).   

• Causing personal injury to, or damage to the property of, any person (including the 
pupil himself).   

• Prejudicing the maintenance of good order and discipline at the school or among 
any pupils receiving education at the school, whether during a teaching session or 
otherwise.   
  

Staff to which this power applies is defined in section 95 of the Act. They are;   

‘Any teacher who works at the school, and any other person whom the head has 

authorised to have control or charge of pupils’   

The use of this power also includes:   

• Support staff whose job normally includes supervising pupils such as teaching 
assistants, learning mentors and lunchtime supervisors.   
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• Can also include people to whom the Head Teacher has given temporary 
authorisation to have control or charge of pupils such as paid members of staff 
whose job does not normally involve supervising pupils (for example catering or 
premises-related staff) and unpaid volunteers (for example parents accompanying 
pupils on school-organised visits).   

  
Any particular Special Educational Need and/or disability that a pupil might have will 
be properly taken into account under the Equalities Act 2010, before any member of 
staff exercises the power to use force. Where Restrictive Physical Intervention has been 
used, a record must be made (on the County Council System) and parents/carers must 
be informed as soon as practical after the incident.   
  

Removal from classrooms  
In response to serious or persistent breaches of this policy, the school may remove the 
pupil from the classroom for a limited time.  

Pupils who have been removed will continue to receive education under the supervision 
of a member of staff that is meaningful, but it may differ from the mainstream 
curriculum.  

Removal is a serious consequence and will only be used in response to serious 
misbehaviour. Staff will only remove pupils from the classroom once other behavioural 
strategies have been attempted, unless the behaviour is so extreme as to warrant 
immediate removal.  

Removal can be used to:  

• Restore order if the pupil is being unreasonably disruptive  

• Maintain the safety of all pupils  

• Allow the disruptive pupil to continue their learning in a managed 

environment  

• Allow the disruptive pupil to regain calm in a safe space  

Pupils will not be removed from classrooms for prolonged periods of time without the 
explicit agreement of the head teacher.  

Pupils should be reintegrated into the classroom as soon as appropriate and safe to do 
so. The school will consider what support is needed to help a pupil successfully 
reintegrate into the classroom and meet the expected standards of behaviour.    

Parents will be informed on the same day that their child is removed from the 
classroom.  

The school will consider an alternative approach to behaviour management for pupils 
who are frequently removed from class, such as   
• Use of teaching assistants  

• Positive behaviour plans  
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• Multi-agency assessment  

Staff will record all incidents of removal from the classroom along with details of the 
incident that led to the removal, and any protected characteristics of the pupil in the 
behaviour log.  

Recognising the impact of SEND on behaviour  

The school recognises that pupils’ behaviour may be impacted by a special educational 
need or disability (SEND).  

When incidents of misbehaviour arise, we will consider them in relation to a pupil’s 
SEND, although we recognise that not every incident of misbehaviour will be connected 
to their SEND. Decisions on whether a pupil’s SEND had an impact on an incident of 
misbehaviour will be made on a case-by-case basis.   

When dealing with misbehaviour from pupils with SEND, especially where their SEND 
affects their behaviour, the school will balance their legal duties when making decisions 
about enforcing the behaviour policy. The legal duties include:  

• Taking reasonable steps to avoid causing any substantial disadvantage to a disabled 
pupil caused by the school’s policies or practices (Equality Act 2010)  

• Using our best endeavours to meet the needs of pupils with SEND (Children and 
Families Act 2014)  

• If a pupil has an education, health and care (EHC) plan, the provisions set out in 
that plan must be secured and the school must co-operate with the local authority 
and other bodies  

As part of meeting these duties, the school will anticipate, as far as possible, all likely 
triggers of misbehaviour, and put in place support to prevent these from occurring.  

Any preventative measures will take into account the specific circumstances and 
requirements of the pupil concerned.  

This may include:  

• Short planned movement breaks   

• Adjusting seating plans   

• Adjusting uniform requirements   

• Use of separation spaces (sensory or nurture Zones) to support regulation  

Adapting consequences for pupils with SEND  

When considering a behavioural consequence for a pupil with SEND, the school will 
take into account:  

• Whether the pupil was unable to understand the rule or instruction?   

• Whether the pupil was unable to act differently at the time as a result of their SEND?   

https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
https://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
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• Whether the pupil is likely to behave aggressively due to their particular area of 
need?   

If the answer to any of these questions is yes, it may be unlawful for the school to 
consequence the pupil for the behaviour.  

The school will then assess if it is appropriate to use a consequence and if so, whether 
any reasonable adjustments need to be made to the consequence.  

Considering whether a pupil displaying challenging behaviour may have 
unidentified SEND  

The school’s special educational needs co-ordinator (SENCO) may evaluate a pupil 
who exhibits challenging behaviour to determine whether they have any underlying 
needs that are not currently being met.  

Where necessary, support and advice will also be sought from specialist teachers, an 
educational psychologist, medical practitioners and/or others, to identify or support 
specific needs.  
When acute needs are identified in a pupil, we will liaise with external agencies and 
plan support programmes for that child. We will work with parents to create the plan 
and review it on a regular basis.  

Pupils with an education, health and care (EHC) plan  

The provisions set out in the EHC plan must be secured and the school will co-operate 
with the local authority and other bodies.   
If the school has a concern about the behaviour of a pupil with an EHC plan, it will 
make contact with the local authority to discuss the issue. If appropriate, the school 
may request an emergency review of the EHC.  

  

Liaison with Parents/Carers   
We have frequent conversations with parents/carers about children’s behaviour at 
Pinewood and aim to celebrate the positives as much as possible. The class teacher and 
on some occasions if deemed appropriate the SENCO or head teacher will make contact 
with parents/carers to discuss a child’s behaviour so that we can work together to 
ensure excellent behaviour at Pinewood. We will also make contact through the 
home/school diary where appropriate or electronically.   
We pride ourselves on the excellent open-door policy we have at Pinewood and our 
school community is centred around mutual respect for all and we recognise that the 
best behaviours in school are achieved through continual informal communications 
with parents/carers.   
   

Suspension  
Exclusion is a consequence used by the school only in cases deemed as serious 
breaches of the School Behaviour Policy.   

A pupil may be at risk of suspension from school for:   
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• Verbal or physical assault of a student or adult.   

• Persistent and repetitive disruption of lessons and other students’ learning.   
• Extreme misbehaviour which is deemed outside the remit of the normal range of 

consequences.  
   

A Suspension from the school can only be authorised by the Head Teacher or Acting 
Head Teacher. A Permanent suspension can only be authorised by the Head Teacher or 
Acting Head Teacher and must only be done after consulting with the Chair of 
Governors about the intention to impose this consequence, although the final decision 
rests with the Head Teacher of the school.   
  
The school seeks to reduce the number of incidents leading to exclusions by promoting 
a positive atmosphere of mutual respect and discipline within the school, as outlined in 
our Restorative Practice and Behaviour Policy.   

Should it be decided for whatever reason that the matter needs to be put in the hands 
of another agency i.e. the incident leads to the discovery that there is a child protection 
issue, the school will continue to monitor the situation and work closely with that 
agency.   

Suspension  
Suspensions are rare, but in the event of suspensions taking place, the school will 
monitor the number of suspensions to ensure that no group of students is unfairly 
disadvantaged through their use and that any underlying needs of individuals are being 
fully met.   

In any incidence of exclusion parents will be contacted. This will be done by the Head 
Teacher on the day of the exclusion, either by direct phone contact or a face-to face 
meeting. A written confirmation of the reason(s) for the exclusion will be sent to parents 
the same day. A student who has been excluded will have the reason for his/her 
exclusion explained to them by a member of staff so that they understand the nature of 
their misbehaviour.   

The Chair of Governors, LA Inclusion Officer and relevant school staff will be notified of 
all suspension the same day of the production of the suspension letter, which they will 
receive a copy of; it will clearly outline the reasons for the exclusion.   
The school will also work to put in place a programme for the pupil on his/her return 
‘Return to School Plan’. This will include input from staff at the school, parents and 
any other appropriate bodies e.g. School Home Support Practitioner, Attendance Service 
or the Local Authority. This plan will seek to establish practical ways in which further 
suspension can be avoided and behaviour modified to acceptable standards in 
partnership between student, parent and school.   

It is hoped that in most cases following a suspension, the child will be able to return to 
school and that further input will promote in him/her a more positive attitude and a 
subsequent improvement in behaviour.   
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Permanent Suspension   

A school will usually only permanently exclude a child as a last resort, after trying to 
improve the child's behaviour through other means.   

In the case of a permanent suspension parents will be notified by the Head Teacher in 
a face-to-face meeting.   

In exceptional circumstances, a Head Teacher may decide to permanently exclude a 
pupil because of ongoing issues or even for a 'one-off'’ incident. If your child has been 
permanently suspended, be aware that:   

• The school's governing body is required to review the Head Teacher's decision and 
you may meet with them to explain your views on the exclusion.   

• If the governing body confirms the exclusion, you can appeal to an independent 
appeal panel organised by the local authority.   

• The school must explain in a letter how to lodge an appeal.   
• The local authority must provide full-time education from the sixth day of a 

permanent suspension.   
  

All correspondence regarding an exclusion from the school will inform parents of their 
right to appeal to the Governing Body against the decision to exclude. This procedure is 
clearly set out in the statutory guidance. The person who should be contacted to initiate 
an appeal is the Clerk to the Governors.   

The Suspension Policy should be read in tandem with the school’s Behaviour Policy as 
well as other relevant school policies, particularly the Inclusion Policy, Special 
Educational Needs Policy and the Equality & Diversity Policy. It also has a close 
interrelationship with the Anti-Bullying Policy and Attendance Policy.   

Recording and Reporting   

The relevant forms required for recording children’s behaviour are in the Appendixes of 
this policy. Each class teacher is responsible for recording daily each behaviour incident 
as it occurs and completing, reviewing and updating Individual Behaviour Plans, 
Reward Systems and Incident Logs/ Forms.   

When Should Behaviour Incidents Be Logged? (CPOMs)   

1. When a pupil has been reminded and then warned and or the behaviour is escalated. 
2. When a pupil damages property on purpose (belonging to school or to another 

individual in school).  
3. Racist incidents (these also need to be reported separately to the Head Teacher).   
4. Severe swearing/verbal abuse.   
5. Incidents in which another individual (child or adult) has been injured/assaulted 

with proven intent.  
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6. Incidents in which another individual has been injured/ assaulted, the victim reports 
that this was on purpose, and there is a visible injury, whether or not intent can be 
proved.   

7. Incidents relating to ongoing issues with a child that need recording (for example, 
incidents between two children that are not up to the level of assault, but give extra 
evidence and a broader picture for multi-agency meetings, etc. Alternatively, a child 
may have confided that they are being bullied, and any incidents between them and 
the 'bully' should be logged).   

8. If any of points 1-6 occur during lunchtime, the Midday Supervisor involved should 
report this to the class teacher. The class teacher will take responsibility for logging 
this and will liaise with relevant practitioners regarding further action (e.g. 
communication with home).   
  

Points 1-6 must always be reported to parents/carers. The method used is up to the 
discretion of the class teacher and it is their responsibility to follow through both with 
communication, consequences in line with the restorative approach.   
  

Behaviour Logs   
Class teachers and the midday supervisors keep a record of inappropriate behaviour 
written on CPOMS. These are monitored termly by the DHT/SENCO who looks for any 
patterns or triggers in behaviour. This will be fed back to the appropriate staff teams 
and parents/carers. Any child causing concern will form part of a SLT discussion and 
appropriate action will follow, taking into consideration the holistic view of the child 
and their circumstances. A Graduated Response will be used to inform future actions.   
  

Monitoring of Behaviour   

Class teachers will monitor the behaviour of their children each week and where they 
have ongoing concerns and feel it is necessary, they will contact the child’s 
parents/carers to discuss the concerns. At this point, class teachers will begin to 
complete ABC charts to log concerning behaviours. (Appendix 1).   
 
Should the concerns persist, it may be the case that a meeting is held with the SENCO 
to discuss the strategies that can be put in place to best support the child to develop 
the high standards of behaviour we are striving for. If necessary, outside agencies will 
be invited to support (see Appendix 4).   

The class behaviour logs will be monitored whole school by the Deputy Head/ SENCO 
on a termly basis and overseen by the link governor for behaviour. An overview of 
behaviour in the school will be reported each term to the governing body.    

The regular review of behaviour across the school also allows the school to 
continually review the effectiveness of the system and to make necessary changes.    
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Monitoring and Review of the Policy   

The impact of this policy will be reviewed by the Senior Leadership Team and the 
governors annually.   

The Head Teacher and Deputy Head will provide the Committee with regular 
monitoring reports which will help it to evaluate the effectiveness of the policy and 
procedures.   

The policy and procedures will be reviewed and amended in the light of such 
evaluation and in consultation with representatives of all key stakeholders.   

This policy is written with in accordance with the Equality Act 2010, our school code 
of conduct, with our SEND policy and in accordance with school safeguarding 
policies.   

 

Leigh Symmons 
Deputy Head Teacher/SENDCo   
(To be reviewed Autumn 2025 and shared with staff, parents/carers and governors 
annually)   
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Appendices:  
  
Appendix 1: How to use an ABC chart   
   
An ABC chart is an observational tool that allows us to record information about a 
particular behaviour.   
   

The aim of using an ABC chart is to better understand what the behaviour is 
communicating. The behaviour is recorded as the ‘A’ Trigger or the event that occurred 
before the behaviour was exhibited. This can include what the child was doing, who 
was there, where they were, what sights / sounds / smells / temperatures / number of 
people that were in the environment.  ‘B’ refers to clear description of the behaviour 
that occurred e.g. X threw item on the floor. ‘C’ refers to what occurred after the 
behaviour e.g. children moved away from X, noise levels in the room decreased. It is 
important to decide on one or two target behaviours to record initially. Place the ABC 
chart in an accessible place to make it easier to use after the target behaviour has been 
exhibited.   
   
Having recorded the behaviour on numerous occasions check for triggers or situations 
where the behaviour is most likely to occur:   
   

• When / what time is the behaviour most likely to occur?   
• During what activities is the behaviour most likely to occur?   
• Are there any times or activities during which the behaviour does not occur?   
• Where is the behaviour most likely to occur?   
• With whom is the behaviour most likely to occur?   
   
It is also important to look at what might be maintaining the behaviour:   
   

• What does the behaviour achieve for the child?   
• Does the child avoid or escape any activity by engaging in the behaviour?   
• Is the child rewarded in any way by engaging in the behaviour?   
• What might the child be attempting to communicate by engaging in this 

behaviour?   
   
   
Having identified the triggers for the behaviour and what may be maintaining the 
behaviour you are now ready to develop a ‘positive behaviour plan’.   
   
1. What alternative or more appropriate skill can you teach the child in order to 

eliminate their need to engage in this behaviour?   
2. What changes can you make to the environment or the child’s schedule in order to 

decrease their exposure to triggers?   
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3. How have you addressed the need that the child was trying to communicate?   
4. Is there any need for a reward / incentive scheme in the short-term?   
5. Have you communicated your plan to everyone who will be caring for the child?   
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